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T EE5d 5, KIZ, CLTOHWMET 233227 —2 3 Ve
NOWNERBHT 5 1T, ZOEFROFELIEELMS L EBI,
CLT O ¥4z % %3 5 72912, Brown, Richards & Rodgers,
Finoccchiaro & Brumfit & 2o 7-WEE DT 2 E4E T 5, €L T
RIS, CLTAYFETREZE, Mockkld, HEIHMIIG2 &
TosdBin, FRIFEESAICBI ANEREO HEE, SREOMASMIR
"SEREOME) & OB R CLTEA LT K O LA ORE ok o
gy, CLT ORZBUIBIT 2 k@ L CTEE T %o
HARDPFEHE 1K E 5eiBn 5.2 TE /- CLTOERIE =R
ZORB O HARIZ B 282 595 2 L1, SHROHARICE
D YGERE DR T IELE S 2 L TEFDVHH I L L EZ D,

3. MREAR

3.1.1 Communicative Language Teaching DEESEHITE =

HAIZ BT 5 CLT DB OV TGS 5 1T, CLTPRIIZH
ROBFEHE B2 52 12BN OWTERET L L T 5,

The Grammar Translation Method (CTHFRGEASIZEE) (2HH-
TV HARDUGERE |58 e 5 2 T2 OFAZEL, Harold E.
Palmer (1877-1949) A28 L 72 The Oral Method (4 —F )b+ X2 v
F) TH») o BUEOFEFHEMST (IRLT) OIS Tdh 2Bt
7591 (IRET) OFTfL LTA ¥ AH5ibE L7z Palmer|E, 2D
23 The Oral Method of Teaching Languages (1921) (Z3\>Coral
work ([IBEESE) % FAR L 72351 The Oral Method %153 %,
The Oral Method 1%, 30 - FREERBIZ: 7 LD 2 F T
TAHRE)E L TR o 2RItk —oT, WESHFEEE
B BB ORERZ Fid X L) L35 5 TlE, Natural Method "
U500, BEEOMH % 5 EHT LD &35 Tl
Direct Methods”’ 12 U5 &V 2 % (£, 1995)

Palmer (I S7EEFOHE Y (The Five Speech-Learning Habits)
& L T, (i) auditory observation ( B 12 X % #1%3) | (ii) oral
imitation (112 X B0 | (iii) catenizing (I17% 5 L) , (iv)
semanticizing (EF1F) | (v) composition by analogy (GEHEIZ &
BUED) wZ8F, TNHITHAZIEL L LTRD 6 DOMHE
R L T 5,

(1) ear-training exercises (H %73 2 HFE)

(ii ) articulation exercises (F&Eri#HE)

(iii) repetition exercises (FAEHEE)

(iv) reproduction exercises (FRA=F#H)

(v) imperative exercises (fy5fE)

(vi) conventional conversation (FEEISEE)

¥ 72 The Oral Method DFF#LN 7 1236554l & L C, substitution
(&) & conversion (Z#4), oral introduction (F—F )L - 1 »
Nag s a ) adbe oral introduction | I TH T I 2= —
v avEENETAEEIBNTRINH ST,

Palmer |3 REEED M % —#F0, SROBEFLEEE:ZFH L 7%
EPREROIE M- Tz (HE, 1995) 2H (2010) 13,
The Oral Method DEFT & LT, HEEGrEHL, WL IEHEIC
Lo THGEDEIRE A Fi o CHRFEFEHICH AT 2 &) JHarE L
T, CHETATLLE 2o TRETIRHISRNZ &, QBRI EJeiE
TEHREIROHNE Z &, @ISR uLE 2D, A0l

75 n 2 L E T T A,

770D The Oral Method |27V T Listening X° Speaking D% — 7
WVHRBICE T A B 2805 & L TR A ROIGESE |8 % 5
A 72345 The Oral Approach (4 —7)V - 770 —F) Thb,

The Oral Approach &, Bloomfield, Fries®> @ 1 i 5 75
2% (structural linguistics) *’ & Skinner & O 1T B 7 3% .0 B 2
(behaviorist psychology) *' ZBHFRMYEAFIT & LC, $2EOFM
BRI CBWCTIIEME OA %179 2 & % FiRT 283505 (F5F,
1995) T&H %o KK TIL The Audio-Lingual Method & FHEINTH
D, I UHVKED Charles Fries A8 L 72 Z & 25 the Michigan
Method EIHINS Z &5 5

Friesld, SFEDO AR E lXspeech (FH) TH ), speech|l i
structure (i) 232 &E 2, HFEXMHEDOIER % EHT 51E
BILEAPUR L7z, Fries (1945) (24X 2L, FHEREOFE L13, #
HIFETE &) Il (stimulus) (2xF L THEEE DS (response)
L, ZNEHEEDSIE LV EGED, B L Z LI X > TRIEAL
(reinforce) 41, HIEZ I (habit formation) LT HDTH
bo D720, SIEOREED pattern ZEED DR LFEHL, H
BICHEACTED L) IR LTI T 200 EEHTH D L s
726

The Oral Approach & DV} 2 544l & L C, Mim-Mem
(mimicry and memorization: SR, pattern practice (/35— -
79774 A), minimal pair GZINIIL) DT HL5,

The Oral Approach(d, HARTIIGERGAIIHLEZ LD, &
HUL DTSRI A TTREIC T 2 5k e L TRRALH W Sz (7,
1995) %%, ZORELE LT, #H (2010) &, OAMEIISCF
PR LW DFEREEMK T T4 2 &, QS B0 S
NTnBZ L, Q5T LHGHEOIRES S %8159 5 DIHIERS
LI NT &, OFFFMEOMEZ L Chbaia=r—2a
REINCDLA SN E 22T T D,

The Oral Approach® X 1) & Z A & 7% - 7= Skinner D 178} 32 3¢
DHEIZHE 28 2 72D 7%, Noam Chomsky T& - 72, Chomsky
(1965) &, FLIDPFF LT WL EARELAY, Wi cR:
FREREBRLIZD TSI Eh, AR, AFNEDHIZLTERH
RS B T EHTE AR I o T L FIR L 72,
% L CTZ D)) % Language Acquisition Device (FibfEfFEEHE
LAD) k&7 7244747 - A=A —HHTLHEN %
linguistic competence (Fagfie/)) LIFY, ZoOREITHELS
TREITH Y, SREDYIH S LA BEERE RN R M 5 58 o =2
FRnEEz 7,

Chomsky DAAHF IO SFERIL, Generative Grammar (AR
) Y LTHEIREI S % 5.2, Cognitive Code Approach (32
B ) 2 EAM L7, Chomsky DFIEHIE, %0 Natural
Approach % Input Hypothesis (£ > 7" MiFEL) OFEEIZKE %
FAER 5.2 7278, OGRS B REL L LThH E DIk
RE LFTwR0E W) RS 5N (5§, 2010)0

Cognitive Code Approach® f219704E X 22 6 2 3 2 = 7 —
Ta YR OERE IR E T A EREBIR LS RE S N b,
Communicative Language Teaching T& %, CLT & [F]lRH L2 HfE 7
SNT-HIZF 2 Humanistic Approach (A EZNEIZDT) 2395,
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19704E4%, MIFRE L ) — N EIREE DL 75 NFERIED
HHEE) E BHEUWTFDFEEIND L) 12k o720 ZOEFD—D)8
Moskowitz |2 & % Humanistic Language Education (AR]A.L.o4f
ElRE#E) Td 5o Humanistic Language Education® Hi¥jiZ, H
CipoUcE, HEMNEEDE WAL ACHEBONE, AfEH O
P NHBROMETH Y, TNHIEHESHICL 23322
r—va lEoGEREND &Sz (BE, 1995) 6

YL F, Palmer!Z & % Oral Method 7* % Humanistic Language
Teaching ¥ C, HARIZBIT ST & 7 o 7 MERES IR I OWT
ARTETDS, WINOEIZED ZORRICBWTEFRTH - 7-8HF
HERHROHEE VRO TR T A, CLT I3 227 —
¥a VOB Y BIFTHEMAIIEOWTHRLL72b DL F R
£9

312 332=47—2aBEHDES

CLTAEZ g3 a3 a2 =7 —2 a VIOV Th ke %2
FEnER SN T E e 22T, a3 2= —T 3 VEENDERK
ZOWTHETT %0

[PertzE HaERAIL] 1238 C communicative competence (T 3 .
== ar0)) AnERE)) E [SiE% MR L, SRR
MOFTHEHNAFEHT L8] LERSN TS, FAGERED
JELIZ BT B BEDOWV CODPOHIREIZB T, TI2=7—
TarvE ISR IEL CBETE AR TH A Ltz bTwn
72 (KF, 2009)s 19604EA8I242% T > 7= The Oral Approach T
I, ZOHGER LT IMESHF AT S, S5
BRITEFEOEBEILTH B LE 2 51, mimicry-memorization X
pattern practice 72 & OFMIHEE SO /2, 22 TldaIa=
r—va YRENEEREIEL KEBETE 2081 THh 5 Lksn =k
TIRZ BTV,

The Oral Approach® & 1) &£ 5 & 7 5 7z Skinner DITE £ 0
L2 2% I8 2 72 Chomsky (1965) 1L, S#EHES) (competence)
L EREEM (performance) & WREIZIXAIL, FHFMIZM%E4% Hig
FTEMFIIBWTIL, SN ZT 2SR ETRETHD,
IBFEM BRI S NS EREI IR OR Gt L TX&ETH
% & FEiR L 72 Chomsky DF 9 FiEREJ) b the speaker-hearer’s
knowledge of his language GEEDHZTOFFEIN L THR> T\ 5
) ITBES T,

ZHICHRFELIBR 2OV EFHEFE OHymes TH o 720
Hymes (1972) &, SiERE/I% SUEMIZIEMEZ SCRED 3 RE
ThDETLMRITINEEZ, FIREIIIEOEMIZIE LW
LRAEBREINIINA T, BFHRLRPUIE UGN SaE2 T
ZLEENDEOLRETHDEFRLIZDOTH 5, FinldFzzIk
REROWMTHHSNLDOTIEZ S, #5889 - SULRSUROHFTHW
bNDHD%OT, Sk BEd 20a0 - UWEHE S0
FERRIZ L 2T UT R S\, £\ ) DA Hymes DI Tdh - 72
(K%, 1988) Hymesld, & 0Lz 2 OREJ) % communicative
competence (fZiZRE)) &I, INATIa=r— a3 Vgl
BHERZ B LTORS LML 272D TH b,

Hymes (% Z @ communicative competence & & (221} % - CL%E
% 4 DOBEE DT O L IZET T 5,

(i) Whether (and to what degree) something is formally possible
(FEHIEARNZTED & )

(ii) Whether (and to what degree) something is feasible
FHHBFE M TE B0 89 )

(iii) Whether (and to what degree) something is appropriate
(GEHASEYIN L )

(iv) Whether (and to what degree) something is done
(FEHD— &9 D)

Hymes ¢ communicative competence D% Z IZ3LEK L, T Dfx
FERENESOHIBRESETII =T —2 3 VRENRRZ 2008
Canale and Swain Td %, Canale and Swain (1980, p.4 ) &, T3 2
== a YREJIZRET A Chomsky & Hymes HD# 2 % [LEXK L T
KD E NIRRT D

In view of Chomsky's (1965) strong claim that competence is
to be associated exclusively with knowledge of rules of grammar,
both Hymes (1972) and Campbell and Wales (1970) propose a
broader notion of competence, that of communicative competence.
This notion is intended by them to include not only grammatical
competence (or implicit and explicit knowledge of the rules of
grammar) but also contextual or sociolinguistic competence
(knowledge of the rules of language use).

Canale & Swain (1980) (3 X 2 =7 — 3 a Vi) & 1
W 53200 FEFH & LT, grammatical competence (3L % g
73), sociolinguistic competence ( fl: 4% 5 & 1 BE JJ), strategic
competence (HKEZIYRES)) % %8172, Canale (1983) 1&, 512
discourse competence (FARGHES)) MR T, IIa=Fr—T a3
HEJJILIT @ 4 DOZEEP R S D & Tk L7z

1) grammatical competence (SCHRES])
This type of competence will be understood to include
knowledge of lexical items, and of rules of morphology,
syntax, sentence-grammar semantics, and phonology. (Canal
& Swain, 1980, p. 29)
AR, Atarm, AR, A &S0 B A Ml

2) sociolinguistic competence (LS FEAYHES))
This component is made up of two sets of rules: sociocultural
rules of use and rules of discourse. (Canal & Swain, 1980, p.
30)
SREEHICEE T A AT LAHIAN K OFEE RS A BRI,

3 ) discourse competence (FERHAESJ)
This type of competence concerns mastery of how to
combine grammatical forms and meanings to achieve unified
spoken or written text in different genres. (Canale, 1983, p.
9)
HFEA L ERE D £ UMD RO S 5 R 1ES
VA

4) strategic competence (HEREHIRETT)
This component will be made up of verbal and nonverbal
communication strategies that may be called into action
to compensate for breakdown in communication due to

performance variables or to insufficient competence. (Canal
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& Swain, 1980, p. 30)
REJIAE 2% EDVER T 3 2= — 3 3 » Al L 7285612
WL SNDERE - == a VIR S
HEJo
% 7= Savignon (1983) (& Canale and Swain® I3 2. =47 —3 3
VRENI ORI EF % S HIZFSE S, sociolinguistic competence &
) & BIEVER A & {r sociocultural competence (FL&ALAYBES))
wZDFERE L THREL TWb, Savignon (2002) 13 sociocultural
competence |2 OVTIRD & ) IZFIA%E LT\ 5,

Sociocultural competence, a broader view of what Canale and

=an

Swain (1980) identified as sociolinguistic competence, extends
well beyond linguistic forms and is an interdisciplinary field
of inquiry having to do with the social rules of language use.

Sociolcultural competence requires an understanding of the social

context in which language is used: the roles of the participants,

the information they share, and the function of the interaction.

(Savignon , 2002, p. 9)

ZLTC M1ART I, SE8ErTIasr—2a 0%
FRECEHCITHICBIT 23R BT, FEFHIIIx
Zhr—3a VRENEIMEL TW{ 2 EAYTE S & Savignon (2002)
FFERL7

- “In
L]
L]
L)
1
I

COMMUNICATIVE COMPETENCE

K1 Savignon®3 1=4—3 3 P BENDERESR

BIEOYGFERF BT I 2= — a3 VEEHOEHRE LT,
Canale & Swain (1980), Canale (1983) |2 & AEFN MK & &
T2,

3.1.3 Communicative Language Teaching D44

Communicative Language Teaching {3 Communicative Approach
(F32=A747 - 770—F) LHMHINLBIZETH 5, 1
% (1998) ICXiuE, a32a=h74 7 -77u—FLiE T3
==Y a YRHNOFERE EIRE L72ANEREEGETH Y, 1970
FADHICRE IR F - CE7AREEORI Ch b0 $7-FilG
(1995) 12&5 &, ajinxl r—a O EREHT
7-#d% T ), HFlZid Notional — Functional Approach & [R]F512
fEfRE N, LS :.H:I — VT VA I EOERRGE ) AN B
& &N, F7zauthentic materials 2 A L 72352360800 & 2 EH B D
interaction Z FAL L 7-f8k & IR S, & &F LHSHHH
RUAL LT Tu—FThhH L ED, —7, Richards & Rodgers
(1986, p. 66) 1%, CLT % ‘an approach (and not a method) that
aims to (a) make communicative competence the goal of language
teaching and (b) develop procedures for the teaching of the four
language skills that acknowledge the interdependence of language
and communication (I3 2=/ —3> 3 VEEIIOFR L EilkL
2=y —va Y OMEREEENIZT S 4 ﬁiﬁz@?a%‘(f@ﬁﬁ%’é
ZHWE$ L8R ekl Thbe

Brown (2000) & CLT D&AEIZ4072 % EFZ
JELRTERIZOWVTRD £ ) 12TV %,

The late 1980s and 1990s saw the development of approaches

fiir, ZOHEED

that highlighted the fundamentally communicative properties

of language, and classrooms were increasingly characterized by

authenticity, real-world simulation, and meaningful tasks (Brown,

2000, pp. 42-43).

—7J7, Richards & Rodgers (1986) 1%, CLT DFiFE% 19604-1%;
TRFOEENRD, KO X ITENTH D,

The origins of Communicative Language Teaching (CLT)
are to be found in the changes in the British language teaching
tradition dating from the late 1960s. Until then, Situational
Language Teaching represented the major British approach to
teaching English as a foreign language. In Situational Language
Teaching, language was taught by practicing basic structures in
meaningful situation-based activities. But just as the linguistic
theory underlying Audiolingualism was rejected in the United
States in the mid-1960s, British applied linguists began to call
into question the theoretical assumptions underlying Situational
Language Teaching. (Richards & Rodgers, 1986, p. 64)
MIRFHEE T A CTdh - 7= Situational Language Teaching i?ﬁ"féé

NGB 5 SafiGE 2 i L TSI 2 3 ¢ 5 2 L1
IRASE TS, ISR EZ B i%@fjﬁﬂ:“ﬁe?ﬁ%i‘@%ﬁﬁ
DI=DThH Lo WHHHZZHIGL 72075, B TI I 2=
TA TR EmOARE BRT HBARETH 72,

British applied linguists emphasized another fundamental
characteristic of language that was inadequately addressed
in current approaches to language teaching at that time — the
functional and communicative potential of language. They
saw the need to focus in language teaching on communicative

proficiency rather than on mere mastery of structures. (Richards
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& Rodgers, 1986, p. 64)

% 72Brown (2000) (%, CLT# HEE T AHEADHRDIEE)
A AI 22— a YIZOWTRDEHIZER LTV D,

Beyond grammatical and discourse elements in communication,
we are probing the nature of social, cultural, and pragmatic
features of language. We are exploring pedagogical means for

“real-life” communication in the classroom. We are trying to get

our learners to develop linguistic fluency, not just the accuracy

that so consumed our historical journey. We are equipping
our students with tools for generating unrehearsed language
performance “out there” when they leave the womb of our
classrooms. We are concerned with how to facilitate lifelong

language learning among our students. (Brown, 2000, p. 42)

E5ZBrown (2000, p. 43) (X CLT DY e LCkD 6 D&%
T\ 5,

1) Classroom goals are focused on all of the components
(grammatical, discourse, functional, sociolinguistic, and
strategic) of communicative competence.
(EOHMIZT I 227 — 2 3 VRO TOERDER,
Th ko)

2 ) Language techniques are designed to engage learners in
the pragmatic, authentic, functional use of language for
meaningful purposes.
(P, BERZ B ERT 572012 FHTHE
B CHERER 2 SRR BB 2D M E 60 TH
%)

3 ) Fluency and accuracy are seen as complementary principles
underlying communicative techniques.

Gihn S L TEMESIET I 2 =7 — 2 3 Y HEHT ORI 7 5]
EEZ Do HIRODLEFHMMICBVTIE, IEFES X D
GBS NEHELH 5,)

4 ) Students in a communicative class ultimately have to use
the language, productively and receptively, in unrehearsed
contexts outside the classroom.

(RN A F S CHIB I S SRk 2 T & 5 L) 12
%)

5) Students are given opportunities to focus on their own
learning process through an understanding of their own styles
of learning and through the development of appropriate
strategies for autonomous learning.

(EREIZE & OFB A & 1 )V OBFER HEE O T OwE
LT, FEHERY BLEEDG- 2 5N5,)

6 ) The role of the teacher is that of facilitator and guide, not an
all-knowing bestower of knowledge.

(BWfOEENL, BIOH#ME—HING 25D TIE%RL,
77N T8 —RIREETH bo)

Richards & Rodgers (1986) 1%, & F £ FRCLTOFEEKD S
(a) the communication principle, (b) the task principle, (c) the
meaningfulness principle ® CLT? 3 DD JFEHIZ#E X ) L T A,
(@) B [HDOII2=F—a v 2th) SaREENIE 2 IET 5

£ I, (b) 13
A B

[EDDH %

FRENET D] L)

i RS
T ALY BT BT _:.uﬁﬁ)ﬂ
R, 21T (o) & [58

L > TERDS %5k %W7th%ﬁhiéjkwoﬁJ
Thrbo TNHOFEIZCLTOFHEEZ L9,

¥ 72 Finocchiaro & Brumfit (1983) (& the Audio-Lingual Method
(ALM) & CLTOFELFHONEAE 1 DL 1475 T 5,

ZOHFTH, ALM & CLTOH
H%bo ALMO BN SUHEE, 56
CLTOHEZa I 2= —3

v a VHENI OB

HOFENEFR L TWAIEHIZ4 T
SERFER DTS H DI LT,
IHhHEENTWE,

Z D7D FNENOIFEED: D IR R A TR L T b,

=1

Audio-Lingual Method & CLT DEEER

Audio-Lingual Method

‘ Communicative Language Teaching

1. Attends to structure and form.

1. Meaning is paramount.

2. Demands memorization of
structure-based dialogs.

2 . Dialogs center around communicative
functions and are not normally
memorized.

3. Language items are not necessarily
contextualized.

w

. Contextualization is a basic
premise.

4. Language learning is learning
structures, sounds, or words.

4. Language learning is learning
to communicate.

early levels.

5. Drilling is a central technique. | 5. Drilling may occur, but peripherally.

6. Grammatical explanation is| 6. Any device which helps the
avoided. learners is accepted.

7. Communicative activities only | 7. Attempts to communicate may be
come after a long process of encouraged from the very beginning.
rigid drills and exercises.

8. The use of the student’s native | 8. Judicious use of native language
language is forbidden. is accepted where feasible.

9. Translation is forbidden at| 9. Translation may be used where

students need or benefit from it.

10. Reading and writing are
deferred till speech is mastered.

10. Reading and writing can start
from the first day, if desired.

11. The target linguistic system will
be learned through the overt
teaching of the patterns of the
system.

11. The target linguistic system
will be learned best through
the process of struggling to
communicate.

12. Linguistic competence is the
desired goal.

12. Communicative competence is
the desired goal.

13. The sequence of units is
determined solely by principles
of linguistic complexity.

13. Sequencing is determined by
any consideration of content,
function, or meaning which
maintains interest.

14. The teacher controls the
learners and prevents them from
doing anything that conflicts
with the theory.

14. Teachers help learners in any
way that motivates them to work
with the language.

15. Language is a habit, so errors
must be prevented at all costs.

15. Language is created by the
individual often through trial and
error.

16. Accuracy is a primary goal.

16. Fluency and acceptable
language is the primary goal.

17. The teacher is expected to
specify the language that students
are to use.

17. The teacher cannot know
exactly what language the
students will use.

ALT T3St Eémci
FRESASRO LI, SiEs
o~ﬁ,amfu,§%

NLLDOTH-T, FhES
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HHNL (FHHI5,16)0 F 72 ALM CTlISTREELLOXT RO
2 MY VHLOFEEDTONL OISR LT, CLT T, REEE
T2 =T a VA HER S IUTLT, il ERERLEEER
EN\vy, F7z FUVREEOTLE TR o Ty, (JHH2,

5)

SCEHBHICB L TIE, ALM Tl Th NIk LT, CLTT
VIEFEDBRD 7o DTE L AT ENDFHEEFAI 34 TR H LT
% (HH6)o HEMEDORFEMMICEL TIE, ALM TIZfEAIZEEE
ENTV57Y, CLTIZBWTIE, LEREGEIIMAI RO 5T
W5 (HH 8)o FHATERICEL T, ALMOUIHOFE B
TIHTHON B VOIZ LT, CLT TIELETHEEIZE - THRM
Th b LR ENDHETROONL (HE9),

WIZ CLT 2 BT 2 B IHEEAR 2DV T Littlewood (1981) 1
KDEHITRL T %,

Structural activities

Pre-communicative activities

Quasi-communicative
activities

Functional communication
activities

Communicative activities

Social interaction activities

I3 27— a AGBOFERE LT, SRS ENE Y
TG AT o 72 B TR 2 2 X 2 =0 — 3 = DHENCELD
MEEDLZEDPWETHDLE NI EZERZTHL, TLTII 2T —
va iEBE LT, Rk Ll 353 anr— v a Ul
FEEOMETIT) I 227 — 3 3 YIFEBRROBREE L THREURL
TWwh,

I3 22— a YREJTEREROEIZDE & BIE L T197044K
IZBAZE S NIz, Bk notion (BE&) & function (FERE) %+
/{» & L 72 Notional-Functional Syllabus C & %, 19714F, Council
of Europe (3 —1 v/ Fi#5%) (dvan Ek, Wilkins 5 % Huls & $%
3\1%7 TavENDOYINAERRET LTV 2 b - T

25 S5, van Ek 513 Notional-Functional Syllabus D% 2.
;ﬁouxf TIE%O)XC&IEB HLDY TN LR 572, SRElC
Lo THENDERESHEIZL > CHTEINAHRBICE N A BV
TINAEFE L 720 TDvan Ek HEMTF—AI12 L5 THZEE ST
72393 AL Threshold >V — A& Ehbi, I—1 v/ SEESDH
ST WHNEREOSE, #d%, SHO7-00 3 —1 v SHalmziee
(CEFR)] OEBEEFEOSTHEHE (A1) 25HIL7-SREEH
%(B2>if%“%®v«w UL LTy TNAEFERL T 5,

Threshold ') — X121, ENEND LX)V OEEEEDIE I
dI3a=h—ar 75:??5 LCHEEE 2 5 BRI, SREERE
SCHIHE, FEsgHE ORI ) A ML ETw%, CEFRIZE

V% BSHFEE (B 1) [AVFO Threshold 1990121, LT D130
SEOHHT & 6 HH OSSR T 5T 5,
SO Y]

1 . Contacts with officials 2 . Arrangement for accommodation

3 . Arrangement for meals 4 . Shopping: buying consumer goods
5 . Using public transport 6 . Using private transport
7 . Using information services 8 . Visiting public places
9 . Using public services 10. Educational services for temporary
residents 11. Finding the way
12. Communicating at work 13. Private hospitality
SrntEae]
a. imparting and seeking factual information (FIFZIZEHT 5 1HH
Rz, Kob)
b. expressing and finding our attitudes (&7 &2 FRHL, Ao
)
c. getting things done (suasion) (S F EFL T L&21ThEL Gl
#95))
d. socializing (FIZCHYI T8I %9 %)
e. structuring discourse (¥ & F 1) DH 5 LEA AL TSH)
f. communication repair (I3 2 =7 —3 3 > OIEfH)
PLE, CLT DR DA DRI i 5 £ DR TREE
fFaa VINANIOWTITE72A, RISFEFEEEE N OB,
(2B 5 CLT DRI OWTHL 2 L L9 5,

321 ZFTIEEEHEIZH T 5 Communicative Language
Teaching DL
B HARD LN /INFHE - A - B A DB DT & 7 B
BHGEBESH|C BT, CLTOI I a=b —3 a Y EEOEZTTH
EQ LI ENT X 7202 FEIREEEDRE R 2 72 80 755
EERTHI LT D,

x2 FEEGEHROEE

R YEIDT —< - R4 ¥ P RONHK

RO & | COPHEOWIREL GERO
IS 0T R

n]_B&%

NEAN33~354F
(1958-1960)

NEA143~454F
(1968-1970)

HENEOBAL (FHMOBERICHIL L-2E
NAEDEN, S 207‘5%/\0%)\%)

NEAN52~534F W& B AHFEE L T-FEBAHROES (KHEEE

(1977-1978) DHEE - N PRAYFIEIC LIZS)
Pk TTAE HEOZLIH SHIET X 20807 ANHOF
(1989) W (AETEROFRE, BfEEEOFE)

HefE - HREMEFIZ G AT S, HHAUH

P10~ 114 SE 2 DNLED (& 21| OEW EHN
(1998-1999) O VN e s N
‘ _ F@%éﬁjmﬁm SERER - HAR T - %
FH20~214F OB W - ) - FBITEOERD
(2008-2009) N?yx(g#hﬁ@ﬁm S D Fo o,
%?ﬁ%l%ﬂﬁ@%l)
\ ﬁ#oﬁ N s I
Tok TEOTE, B2 - A - FBIOH
(2017-) ﬁJz (i‘ir B E %i ﬂm e -

RO, INARGNEREECE OBFHL)

#2213 H RIS B 2R IRETEEO F A UETHY & 20
T—<, BA Y MO AR L T h, FEIBETEMHEIZ, 1B
DUEITIOTHREE LTAE SN TR, 104 X I HifsE
RToTET @@$&m¢@ﬁﬁfs@a@&ﬂaaéo

EPEETIHD [HNERE | OBEICBWC, 332 — gy
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DEESTRBEFEAMNO THT HN/-DIL, Pt (1989) FEDLE
ZBWTTH D BBHI52 - 53EDUTED 5 FHR9E DS E
P8 [HVERE] Te ot [HMERESE)] o HZIRE 3 » 5% 7 0E0) T
Hbo

I3 HAMS2 - S3FEFEIEERBEICH S [SNEEE] DBIR

P

HUERRZ PR, HHERETEIT B35 ke i e3E) L L b1, SRl
X3 DL ETD, 91»@/\/%@!%‘("%"?%)0)0)‘?'“75&& O\ﬂ“(%ﬁ*ﬂ’]&
BT SE bo

ey o

TRI=F AR
SHERRZ B L, SHERECTEBIT 2R %38) L L b2, SElilods 5
LHES, SHED A% DIEER S OO R T2 Kl CHIRE 3 545

x4 THCEEFBIEEERICH TS [SEE] OBIR

R

HUEREZ PR L, FHERECEBIY 2080 Zne)) & %V‘ YR CRAtRIY
C:jil—:ﬁ"—‘/a/%.%’) t?%ﬁgx%ﬁf LllHiz -, n:xnn%ngT
2T BB A, EFPROREEZ RS

TSR

AVEIRE A R L ‘/*lu’sif FHTDREN A, 5'1~l*ff TR X 2
== a kA ETLEEAFTTCHE LB, SEUisTd 5
BE LA, ESER RO 5,

x5 P10 11 FEFERIEEERICH TS [SERE] OBE

ok

PHEREZ 8 U C, Safle USRS B B, FIRYICT 3 2= —
a xS 3:?“6’?}%@%52%.0 B¢ 2L Ropfd o k7 EOER:
a3 a=r—3a v ieioisEraE)

RT7 FH29FEFTIEE
Bz

BHEICH T [HEEEE [HEE ©

ANFRL THHERESS)

%Inu Lpa3 2=l —Ya icBIA R - BV, MERE
CEBECC L, GRS EOSEENTMELT, 3227 —2 3 &K
BFRME % BB - BENERDE B OB 52 L% B

(1) SMERRZSHL C, SR LoV CRBRIGICIRA B, HAGH
LIV E DT AEDB AN L B2, SRR A
I Iaﬂ%ﬁbtlv N

(2) E{i&f“%ﬁ&$ffﬁbg’)w1 SNERE TRV DEEL 720 LCTH
ERRTHFO 2 ER(BA G ) NOFHEAE) o

(3) HEREZ B LT, SiEPZOERICH L3 5 B % 50
HFRE L 2755, I@B’J_ﬂluﬁ%)ﬂwfﬂ 1o hr—vavE
K59 EFHHIER D) o

Ao TVERE)

%nu Lpa3a=f—vari EU%E?’? ER R, SERE
CEBHIKCE, Bl BT L H(ILOFMHEHTMLT, O
Iasr—a v ELEREE R D EH - IR RDE BV ERT Dk

%f Q?Ej’—o

(1) ‘/*lﬁf@ PR, e, KB, SOEE, SAROMS 4 2120w
<, HA \n R *.n L DiEN sﬂ'ﬁ—g un%@ﬁuuﬁk%}%#j—é&&
bz, FitrZ &, ECZEIZ IETL%%LJ% B2 L, WOl &, BT
Zk, #HCZ tb:i%%{@‘%@ﬂ B A VBV CIERTR 2
SR BT D X123 B,

(2) aIa=t—3ar&47) BIYRWT, KRR EIIDE0T, 45T
M ZRHAIOVT, BVZDEELAD S AL LI, BRI
ENEL ﬁf:&$§%®3uaa’?%4<9’3f FHRHEN L A OFATEY,
HZ R L 235372 ) LT, BADOERRTEIFL R EZniE
) T EDTELEREN TR o

(3) HHEREOIT 5 2 LIS § 2 B4 1320, | CFde L7 75 5,
FHAEREE AT 227 —3 3 V059 L3 bR R %
Do

R

m:«a";ﬂx
HMERRZ B LT, SRl ﬁ*f%ﬂiﬁ*%m&) a2 =
YAy kNS LT AREOEH MY, ERAHTOS ﬁ&k%ﬁﬁ#b
YESOER R EERERLIZNT S ERT I 2 — 3 VRN AR
Yo

&6 20 21 FEFTIRERBICH TS [HNEEEE [FVEEE
DER

A

HHEREZ 8 0T, S U oW TRERI S BR 7 e, Rt o 3
=7 =33 &5 LT EEOEREY, SR V)_E?F"(’;?QZFE’JZZC
FHICENAL TERD, I3 22— 3 VREHOFEA D

%?&LCJIZ)CJE:LZ’T PER Ebj‘%ﬁjﬁ ER R, IERE

LKL, Fill, FE L, HIZLOSHEBEZELC, i
R E 2 7 LR ER L 720 FBLL 7V B o7z ) § T3 A
r— /a/%l%’ﬁ”%* HENERDEBY BT 52 L2 HIET.

(1) HEREOGEFERE:, FH, 0k, SiEoME a2 MiEy 5L &
HiZ, ;n%muuﬁk% Mz, @bl l, GETIE, BLIEIC
J:%?gg_‘gﬂ 32T a3 VICBWCETR SR BT

(2)  33a=f—% 2 w47 HAGOWE, K% S0B T, BE
A AN AR OV T, SHERE I A ERoE L S o
LD, SRR CRILL Rz a o7 TS LA

(3) ﬂ!aﬁ@“ﬁ“? H LT A ERA R, BIEF, AT, A
LT, 3 %TL\:HEF%LM% ﬂiﬂé’) VHERER VT S 22—

TavENL S LT AR

R

HHEREE féb\ SRR R A RO, R T I 2= —
va NS ) LTS JQ@EEX%‘:IVJ oL, oL, sl
ELEREDAI A — Y 3 VHENDOIREE D

SVERRZ U C, SR b $ 28 A R, fifiglc T S 2 =7 —
TarERAD k?“éi'ﬁﬁ@ﬁlﬂii’lb lmﬁ’i’%xﬁ&%ﬂ’ﬁ@»ﬂiﬁib
VYN A2 T haI 2= a VEENEED

REAN52 - S3EEDEETICB VT, SMEREZ FR L 720 KB L2
D3 LRENOERAHEE LTETONTWEY, IIa=7—
o a VEEHOREMNI D E L SN TR, Fz, EE%:@J%)EP
%i: EEEAR L, [H 28] [RET 2 &) O —F Vs

IZFEHTN 5D,

m<$rﬁm$®3ﬁzm BT, 1980FRDFMENZ BT 5 CLT
DN %523 C, [T32=2r—2ar &2 XA E$HREE] O
BEASHEE UCHRE SN 2. T2, SEEEE) L IEMIS2 - 5345
BISETUED 3RS (B2 L) [Eido e ] [Fibro & [&
LTl DAFREANEEHE SN TS, ZNENOFREDOEHD
%iﬁ@%ﬂt%ii%

. R0 THEOEETICW T, 33227 —Yavm

F@ﬁﬁu Mz <C, TEERNII =7 —a il OFmRS
Ml; ] OBEEEL LTETON TV, [FEENII s —3 g
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VHEN] OWNETH D05, HFERIZBW TR [HIC 25728
| LA — I VOFRRICEEATEN N TV DY, mERII B
T, HHEREZ o C, 1B HTFORRZ E 2B L7200 B
DEZRERFHLIZND LT, BLE) ZTEDOTEDRE] CGR
BHEE,1999) L ARFER ULz a2 —2a v EREHLT
Wk,

SEHR0 c 2UUEDUETICBWTY, a3 —3 3 Y OREHR
REEY HIZE L GEELTWDYS, I3 2 =7 —3 3 VRS
P BIRIPED) L DOTHAH T L 2B FE 2T, BilHOUGEIZB TRt
Nz BNz [9EE0] OXCEEIRE N TCW S, F72, /e
OIMEREFBIOEANALES T, F— T VOBBEO TR/ NFFIN T
b, T, THZE, ol mitble, #ZE
HEOAI A= a VRENOIRERFES | TEPEREE L TR
EENIZ

PHRAED/INFAL - R RREZREDUETIZ BT, A
FEGENIANERC 3, 4RSS OBIRE S, M2 e CEET S
ERPLET AT 2o — T 3 RN NFRT AR TERI S
LTl botze FIUNES T, INARESHAED D 4 Fijk % &0
Al anr—TaVEENERBERT A EPEEL LTEITLN
7eo T DI, /NERE [HVEREGE)) [YHERE] (2B, 2
2= —varweArEbE RS, L 2 LEY - BRIIOBR
WEIEL o T b, TNOORE -REIL, YVERRIZET A 40E,
A2 =2 a BB RN - B2 s)), a3z
=33y OREENPOHERSINTW A,

DERTE2E 91, FEIEILAO BRI BT, POt
DUET D LIEFRIGEEET Ta I 22— 3 VHERREE DT
WSHEEE LCHEIFONTE, LT, RELEIZBWTE, F<

®9 SREOBZOF (FRIOFFEEERE PFR)

a BREROIZ) FREALR T2 THHD

CEREED -RBITA - HETS
BT D R

CIET B

AT ZIEL72) A OEEZRLIZDT5 50

CHEMT A - ET A YA - HILmA - HEET A

T D BT DTS AT A/MA ke
CEFFHLRRRDHHD
ALEEH  EEERED 130D L RE

R0 SEOEFHSES (TR ELDIREEE S55K)

a AT 3 2= —2 3 Y OB

W EV BT T a— R K
CLANTY B AvFVa— B EFA—L

b N—TIBIFEII 2= — a YO

Ly F—vary - A¥—F - FLE¥rF—Tar

U=V JLA - TARAAvIaY - TAN—=|F L&

cEHLDNAFERNRICL 72T I 27— a Y OYHE

SR H G HEE RS R RY— - IUF T
SR EREER Y M- Rl

dBAWEN R I 2= — a Y OBl

W AFv L Bl HONEGEOEML - BT
ML e

F11 SEOBEON (TR 1 ELFBIEEEE S50

e FETIERHLE LA =TIV s a3 2= 3 VIZER a N& OBIRE BT 5
REE P BEETIRABRER U L3I 22— 3 Uk AFENT S - HVEOTE TS OB EFD
HOERE BIEE T AEmAR 517z, b 5HFFHLEIRZ D
S5, FEIBNEGHONA 2 A5 &, P10 - 1140 EE A BT D - 13D - ETS - ER
BI&Y, SEEOBHYE L UEHEOME OBAFIITRESN TR 5, -EC -EETA - WERS) TS -
72 8 1 5H3E19F TIEFRI0ELFEDOERIFEEGHI IR SN TN 5 CHMET S VTS W - BD Ak
SREOMHBHI L OE X OAKFTH S, c HHREEAA
CHTA - #HETA - WET S - BRSNS Rl
*8 EENEHSENG (FR10FEFBIRUBE THR) dF2REAR(EAD
a S OFHA L b b YE CHLUES TS - RIS BT - BT
cHNED - HOUBRN - BEECOINE - B - EFEA CHETA KETA HERTS -HERTA IRET S
et - B R KRS Rk
bATEDHITRES LIH)b 55T e HHFOTTEh & s
CFETOAETG - FIRCTOFEERMES - WoiTR &k CEMT A KT TS - FD TS
CWEYS YA -@hTh ks nk

®12 SHOERSED (FR2OFFBESER TFR)

a R OFH L bS5

HoEo - ATES - EECOINE - EVl - EEN
S IERE - Y

bAETED BT HE S LIS L350

CFIECOER - HRTOFBRRED - MHoTERE AL
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F13 SHEOBEOP (THR20EFTREER TPR)

®17 SEOBZOF| (FR2OFFEIEGRE /PRI

adlIa=r—ar ey

adIa=F—TarEgicts

NS OB ES D - HIEET - #RDET Rl

b RFFLEEAD

BRSSO OB EITD - HEET
3 VRSN S

Ales)  -EEERED - 130D D RE

b XFFE (RS

o [HEIEA S

HEEH - 1E30DH - L

WIS TS - ERTD - WETD R

c B - RS

dZRARBNEEAD

BT A ST A - ERT D R

L2 -T2 - BRESD BT o s
KHETE WA Y

dZARENEEAD
CHLMZ - EBEREZED O -BSA RETA - MiARE

e MTOATEZ 5

e MIT-OATE) 2§

CEMT S KRS TS R

CEMT S KRS - dmT s Rl

K14 EROEAZEDG] (PRI FFBIEERE %R

®18 SREOFEAGED] (FR2OFFBIEEERR TFK)

a FPHOFHD DN DY

a AGED BT 8D L2207 B YjHT

CECl T R OIS
CFRETA—NOPY LY R

CFECOER - HTOFBRREE - HHoTERE AL
b R OFEBE) & AN L Yl

b AEFEDLHILES LA TOES LIZhhh b4

CFETORN - FRCTOFEERME) - g TOE)
EmToOWE) &l

o S Tl U CliEHv: L2155

SR, B, HERREEGDCE  FLERMEZR B R
EHOEEA y N2 B LTERE R Rl

CHTE ECW R RN - B
EHCOME - FARETA—NVORYRD ik

+=19 EROBEOH| (FROFFBIEEEE FFi)
adlIa=F—TarEHigllTs

e FOITE 2R

LTS - MOBERETD - HEET - DR Rl

CEMT A KRS S TS Rl

b XFFE (RS

F15 SEOBEOF] (P21 FFBEEER 25FK)

lEE) ENEED 0D #p - EEEO &Y
o K - Wi D
BITA WETE RETD H5TA RY

adlIa=F—TarEHigicTs

dZARENEEAD

AOBEITO - HEEY RS B0z b
CGHETTRSED Y

CHLMZ RIS - BRZEZED BT - YA
KA Wi RETS Y

b 5B Z(RA S

e T TE) 2§

CEDL -HE A EL B LTS

CHEMT A TS iR A &Y e b

c [FiE R 5

WS WETA MG RS
BHTR ATEFR &Y

dZRARBNEERD

N e R ik
EFD BE

e MTOATEZ 5

N I L R
EEESIC %Y

®16 SREOFERSHEG] (PR2OFFBISGRR /| FARIGE)

a WD FT B S LIZh b A0

CHETOEL - ARTOFERNE) - WEoTRE Ar

b FFEOFHA L DN

= =[S o S = U/ B - (- & S <

PR 04F O AR I & SR04 O Hr A R
FEIZBT B EHEOMGEH R OSHEOMEOREIET A, 5
AEOEHYHIBIC BV TEHIIR S NS, SiE0@E 0fiid 3
HHD» OB ADE TS HENOEE L 05 T\ b, FHL
RSN i i = D Rl D WA R RIOT i ey i e D
FIERT DL, SHEOBEOIBNTERIIRS N2V, SiE
O FISEGNIEAL DD AR 7ZEHRREICE R ISR > T
bo F72, FHQUEFEEIRETGHICBVCIE, NEROFFEOE
G0 SSREOE) X OFNIF OB IR L 72 b D L 705
TWh,

SERLLOFED & OFRFGEESHIZ O N D SREO MY N S
FEOME S OBIRIE, 19704FR% 12 B 5§ & 1172 Notional-Functional
Syllabus DF2E%E K& {2 TWB EEZ L9 Threshold 199012
B A EREOMHSEF L OFER D 3D F ) HoNkwds, Sikkk

l
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REICRIL U, MEME a5 ] [REERZFEBT A [a3 227 —
varoEll 3B L IHER RSN S,

3.2.2 MBEXFEIZR S Communicative Language Teaching
DFE
WIHOEHRFICBU 5 CLTOwE A A5 2 L &35, CLTO
AL DNEREO BREIZBWC [a3a=F—Ya v ] OEN
MO TH S N7z 1989FFEHREZGHDIRN A ER S 72 3 1ok
TEHRLE L 20164 R 3 HOBTERRIED IR Z 1T 572,

R20 1989FLIFIDIRTEXFIE

YRl #E | @R | Part |Dialog| Turn
The New Crown 2 (1981) 139 | 12 48 12 | 3.67
New Everyday English 2 (1981) | 100 | 11 44 10 | 2.40
New Horizon 2 (1984) 104 | 12 40 19 | 297

®21 201 6FEIRERFIE

HrlE #8H | F& | Part |Dialog| Turn
New Crown 2 (2016) 159 8 27 12 | 2.79
New Horizon 2 (2016) 150 7 28 8 | 3.50
One World 2 (2016) 143 | 8 32 | 23 | 326

F201X19894E LRI S 7z 3 HEOBEEEREE O~ — V%,
Lesson D%, Part DY, dialog & I /LMIHER S LTV 2 Part DX,
R Qdialogl2B1F 50 &0 (turn) OFAERLTwb, F2521
(220164F RO 3 HEDOBTEHFRREIZ B 2 [FIHH Z27/R L T bo

19894E LU OMTEHRFEDOREAR— D HOFHX1143%— TV TH
DI LT, 20165FEERERHE O F913150. 7= Th - 72
CAUSBIRFBOBEIN & 0 ZFENEDIERZ 722 E DR TH %0 1
N—=VEOBEANR LT, FET 5 Lesson DEULHA LTHD,
Lesson DNADHNIA RS N5, ZiUT 4 Hiex it 5555
HHOFTENFER E o T EEZ SNb, F724 Lesson = 1
J§% 3 % PartSdialog T SN TV L EEE RS &, 19894 LAl
OHFFEICBNTI31L1% TH o 72DIxF LT, 20164FEREFE
Tl349.4% L ZITFHD Part A3 dialog TRERL ST 5 2 & 2%
o7z BEFIZ L > TEIIR LN DS, LHEREClE Part &8
DT1.9% AR SCTHERL ST/ ze E 5124 dialogl2 BT AR 0)

&0 OB 19894 LRI OHFIEDZ {13 3 Kili Th L DITK LT,
201 64EFERBERE DS < 14 3 DL L 3hME A HERR S 720

IR B b SiBEEI 02 bx 2 fEOAEREIC BT %
FEHEOENZE L TRAZ L1294,

2 |27 L 72305 X 19844 New Horizon 2 @ Lesson 2
Mike Was in Japan Last Year TN TS HEMETH 5,
DR THFE T H30FEFTHIL, Yesterday was Friday. Was yesterday
Friday? 7 EDHIH SN2 be BRI O N 2 DEERISCE T
played tennis yesterday. Did you play tennis yesterday? 7 & DL
VRSN D —EFAOWET L O E OB TH % o EREDOA
Breib L, ARbeBEFADOBUEE ELE L BEIHEHR

" B

A by, U JAOFEDEE- T, koXEksiils ) (1)
(#1) Today is Wednesday. (yesterday)
—>Yesterday was Tuesday.
1. Today is Friday. (yesterday)
2. I am thirteen years old. (last year)
3. Ken and Kumi are in the eighth grade. (last year)

B. #liziah - T, BRI H A, [ INDHEEE- TEAE L. 22
(#] Your uncle was in America last year. (Yes)
—Was your uncle in America last year ?
--Yes, he was.
1. Fred was with his family last year. (Noj
2. Mike and Jane were in New York last week. (No)
3. Mike’s parents were in Japan last year. (Yes)

C. iz h o T B AR, [ JNDEEE-THEAIL: 50 42
(#1 Mike lived near Ken’s house. [Yes)
—Did Mike live near Ken’s house ?
-Yes, he did.
1. Mike visited Paul yesterday. (Yes)

X 2 New Horizon 2 (1984) MO#F&ERIE

Practice R e P PP P P TP PPPTP TP PT O

1 @ NOEEMLNT, ENBNCHVTULSHEEER, NBICE

SASANERTHEIES.
@ P, @ . @ ihA
0 :
Meiling Osamu Kumi

pilot interpreter

2 €EDOQ? EROSEVBEICDUNT, RPTHEL THEDS. (0 Word Bank)
@ A: What do you want to be in the future?
B: Iwant to be a farmer. How about you, Kyoko?
A: T want to be a dentist.
3 (IM:d 2TENMELIESE SAFMELIECLEBLTHES.

@ I want to be a farmer. Kyoko wants to be a dentist.

X 3 New Crown 2 (2016) ND#FERIE

LI, BldbeEIFIOMFEIL L GO A FEHUIFT VIR TF
Z AR, Cla—kBhR oM % SRR SIS WL T
KZDBIMFEE 25T b WENOME D HHOSCERIHEE VT
PR BV 72 ) &R 720 T AREE o THYD,
DI 22— a3 HEOEFZIZEALE TN TV, New
Horizon 2 (1984) ORMOFEDFBHERIED FAMZ Z DL [ Uk
& 7o T B 7219894 LRI OO EEEORFE #E % FLC

- 168 —



HARDPFEHE 2 B1F % Communicative Language Teaching D528 RT3 25

BB & —HEREASLOWEIZ S B R EREE 7 ST
BRGNS S END DS, B SOERIEOR S ST A T
TAREA UL E o T A,

—7%, X3 ®New Crown 2 (2016) Lesson 6 My Dream D5
BHEA RCA DY, Practice 1 CTlIREE WU T T 248%
IR 215, Practice 2 TITIEROMEIZOVCTHFET A 15ED,
Practice 3 TIXAFEDOHNEIZDOWTE FEIRH Y ANS T
%o WINOIEE D Z O Part TFET AAEMOY A AL L 5T
FH (want to) ZEALTW525 4 FHEON 3 HREE e 3
HIEEN AT ANTW L EEFLEDaI 2=~ a v e iEiL
FHIEEN 7 > T2 DS 1989FE LT Ol & K& (e 5T
WA ETHA, $72New Crown 2 (2016) TlEZ ) Vo 75 R
BEOMIZ, F & F PR HAZRICAGTOEZ #EN2DEEL
720 LCEBT 2 EEDSRICE D AT T2, 4 BEET
B L7z Project BRXE SN TN, I3 2= —2 a3 ViFEEE
WLTEREEEY Lo Twd, 29 Vo @, Mho20164E
IROEFIEIZBNTH R oD,

4 . Communicative Language Teaching DR &8
HADIZEZE BT 5 CLT Ot & R TR IGH N UBIESL
FEOZSEIZBWTHTTE 72D, wRIZICHAROREELEBI 2B
HCLTORBICB L TERET L2 L LT 5,
Fraser (1995) (3, CLTHEARD HARDIGEHLE DZILIZONT,
ROFTEZET T B,
1 ) Emphasis on the Learner
2 ) The Use of Communicative Activities and Tasks
3 ) The Use of Authentic Materials
1) 12DV T Fraser l3IRD & 9 IZHFEZZEIZ BT L E A O5H]
DEALE BT %o
In ‘traditional’ classrooms, the student plays a very passive
role; the balance of power is very much in the direction of the
teacher who is largely in control of what will or will not be said. In
the communicative classroom, however, the teacher and students are
equal: they are partners in learning.
(Fraser, 1995, p. 47)
ZNE THENIE T d o 729G EDY, CLTDEAIZ X > TFH
FHHLORZECIRR S N, FiIAEOFE 2 EHET 5 facilitator
ELTCOBRENEREING L9 1207280 ) 2ETH A,
2) IZDWC Fraser (3L N &) 1Tl T 5,

Central to a communicative approach is the use of activities
in which there is some purposeful interaction or exchange, with
some kind of goal to be attained. These activities are often carried
out in pairs or small groups, which gives the students far more
opportunities to interact and practice speaking.

(Fraser, 1995, p. 47)
CLTIZAM R THAHAI 2= — a3 VIEFOFAILL 5T,
VBT AR F B L i e O f Y 8 T v a
RAGEDFEEORESTIRNIE R 728 ) TETH S,
3) IZDOWCFraser (1995) 1%, I3 2=4—3 a3 Ve
ThHIAEFERIZBERT 5 LT, CLTAREIFNEORERIE

RTLEOFMER LR L LTHAT L L) 12k -7-2 L %4F
LT 5,

¥ 72 Olagboyega (2012) X CLT2SHREHHICH 26 L2d D
& L Tauthenticity (ELIEYE) & affect (FREIH) =2 1F T A,
Olagboyega (2012) 12X 5 &, CLIDSFEEXENTI 2= —
2 a  EWIREIZE 222 L - T, FEHBEIIHELSIIBITS
I3 22— aryCTROLNLHERERERT L 2 L TE, £
DFFBR & o TFEBIERT T2 0% 235 FEH O BIE#R
DL o72, HEE) I3 =T a VEBLEE DT
ODHMEEFEATENTHEIENRNTELINIRLDTHbD, 72
Olagboyegald CLT 235 EH 12 H 726 L7z e LC, %
O3 a=r—3 3 VIMCREEBGEATTE /28 BIE, 8
FHOWIE - BN T & B L B BRE O E)
¥ ROBENDA > % T 73 a 2 & B¥EHEOREOBR %
FCTnb,

—7, Olagboyega X CLT DEAIZBITAMEEE LT, UER
SR DOEIFEI R - C & 72 AROWGEHIBO CLT 12/ 5 RELD
FE, R OSBEEO ED Y HAROIGEEE 1BV CEREDIE
R VEHEOREE 1T T 5,

Fraser X°> Olagboyega 2548449 % £ 912, CLTOF# &35 2
Ra=r =g AEEIRY AT OEEADBAE, L EERD
HFERIDOPSE L DA 5 50 7 a v OWEEIR L, HEROH
TEOBEEA Y A N LFBRERLDAY A WDz 725 L
Tl Fz2 L9 F72, FIUIMES Tauthentic A OEHASKD
I, ENDHEMPFENEOTE LK X, FHEDOTFHER
REEOEZG OB D o T V) T ARRE 725 L2 L
IIHRETELNTHS ),

L2 LA, THE TOCLT DEADFEZE DY O L
KU DTS e ) JIZB LT a2 Bk Shan
BVOPHETH D, ZOREKE LTI, CLT OFEEA . S
NTEHT, RN LIREREI T 2T Thnen) 2
EN¥EZ HND, 72 0lagboyega St s 4 & 9 I HARNZK i
CLT IR AR FEHE OFE BT AL S T OEK &
EL A%

i

5. MIROKE EFE

SEOWIED B, FERREZEHEPERTIIa=r—v 3
VRENOBHOS RO LEREZ A LT, a3 22— 3 vV
NeBFRT AHEIRFEL LT AT & 72 Communicative
Language Teaching |ZfEmM % 4T, HARIZBIT 5 IEGREGHEOREL
2B A CLTOMEMTZHET L L LI, CLTOHIET I3 2
== a VBN OETR CLT O % 54T L, CLT D HARDIE
RIS R CE R, FERETEE, WOEHRE R OEE B
WIBWTERETHIETH o7

SO % @ LT, CLTAYFETREZHE, MociRE k0%
BHCBWT, HROUGEHHE KRS e 52 C&7-2 8%
PR 5 2 LS T &7z, FRIGBEEHEICBWTE, 1989F D
SEHEETHDIE, 23 2= — Y a YVREDOFWS T O HE L
LCEITSNTEY, 1998 — 1999 EIGEEHE NS RH 5
SREOBAMHGI N O EREO@ & OFIDEA & CLT & BEA S 5
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Notional-Functional Syllabus D58 L £ 2 Hb, T 7HoEdkE
IZBWTH CLTOEILHETH V), Lesson DE K U dialog D
FGoXE, FHEMEOBNZLAMERR TS 72 TS OZALIEE
HHE OB, YEEEEICORE b 720 L, HHidEE Tl
% FEBEPLOFEDPRERINS LI/ L F2 L),

AWFEOREE LCid, WIEEROE T oL 5 o Hosdd
FHOSHUME L7 BRI F L1989 LTI 3 H L U20164FFED 3
HChHole WolMBEMEL L 111 TH o7z, SHIZELDH
MEOGIT L) SO BEMI RS EER D, £72, CLT
OHEBGH BT 5528 % 1A LT, SGUIHI QBB BT
% CLTOFERIZT 27— iU, EHIZHE L CLT O %
WA EPTEIEEZ D,

SHBESICCLT 2l $5a 322/ — a VEEHOBER ®
HAE 3 2802278 5 2 L1, HrrEeEZmo Higd 3
DOEE - RESI DB 12O DIFHELEE A Th D EEZ T b,

&t

1) Krashen & Terell (1983) 7" 4OE_SikEHHmE HLO
ST IR L7, T OHIZETIE, production (5§
) &V comprehension (BY#) %9GATSH, FEENOETOR;
MST I 2= —2 3 AFEINCHTONG, FEHEEOMINCS
WU, R TCIER GRS OB ERDSED IS,

2) EEEER BEREOMHZBEL, #d%d A4 EREO M % fi
LU TE R 2 80% T TiaEsE O¥d=zd: 2 BIREEAE I THWT
W SCERFGERBIEN T 2 S, 191k %0 5201
ACRISELZ 20T CIRICK THENE S 78

3) Structural Linguistics : Bloomfield, Fries 5 |2 & % Sk O
(HHREEOE) Oafre il 325705 2 Sana o
L THHT 3 A3 BT (contrastive analysis) OHZED%E AN
fihhize

4 ) Behaviorist Psychology : Skinner ® 17 B = 2 (behaviorism)
D# z T HflE = IS (Stimulus-Response Theory) |2
0 CLHE, FSREOIZIIRI & WO s H UL, i
WG L2EEORIGHH Y, Founhmibs3h, #SfEE
(overlearning) %l L CHEMLE NS Z L12 X > THIEX TS
N5 EEZHNTW,

5) ERAN T (Transformational Generative Grammar), 257
W (Transformational Grammar) & SIS, Chomsky A5
R L7130 BBOUREICBIT 30k 1L, ZOFEIIBNT
TTREZ TSGR 2 T RTERT 5 2 EATE, IEGEHTI V-
SVER L BWHAHATH 5, O TIE, s
(phrase structure rules) (Z& > THESNAHIERAINZ, &
FESCREE S R AR L 720

6 ) The Oral Approach DEEIRRCTIL, FIAYIEENCld 7 { I
BRI 2R DR L C WA 2T TH S I L, HVERE
DBEFHT, BRI EAE I 2@ T2 ReL 2 b &
T AFE MR, FEETEETRE IR AU T B
HEE352 5NIF L 72 LT, ZhxInf L CSihEHRED
(performance) Z{HIET 2 & 2 EX L7
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A Study on the Effects of Communicative Language Teaching
on Japanese English Education

Noriaki WADA

Abstract

Japanese junior high schools and high schools have used Communicative Language Teaching as a main teaching method to foster
communicative competence since 1980’s. The purpose of this study is to examine the effects of Communicative Language Teaching on
Japanese English education. Especially on the courses of study of the Mext (Ministry of Education, Culture, Sports, Science and Technology),
authorized textbooks and English teaching in classrooms. I also reviewed the history of main teaching methods and approaches in Japan and
analyzed communicative competence and the features of Communicative Language Teaching.

By examining the effects of Communicative Language Teaching on Japanese English education the two following findings were recognized.
1. Since the Course of Study in 1989 fostering communicative competence has been adopted in the aim of English education in Japanese
schools. Moreover, since the Courses of Study in 1998 and 1999, the examples of communication settings and communicative functions have
been shown, which seems to be the influence of the Notional Functional Syllabus concerning CLT.
2. In the authorized textbooks after 1989 the contents of lessons have improved and the rate of dialogues used in the textbooks has risen. The
quality of the exercises after the lessons has also improved. It seems that these changes have contributed to turning the teacher-centered classes

into student-centered ones in English classrooms in Japan.

keywords: Communicative Language Teaching, Communicative Approach, communication competence, Course of Study
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